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Information about Confidentiality of Students Records

The Family Educational Rights and Privacy Act (FERPA) (20 U.S.C. § 1232g; 34 CFR Part 99) is a Federal law that protects the privacy of student education records. The law applies to all schools that receive funds under an applicable program of the U.S. Department of Education.  The full text can be found at this website:

http://www.ed.gov/policy/gen/guid/fpco/ferpa/index.html
Family Policy Compliance Office (FPCO) Home

FERPA gives parents certain rights with respect to their children's education records. These rights transfer to the student when he or she reaches the age of 18 or attends a school beyond the high school level. Students to whom the rights have transferred are "eligible students."  Refer to the website if specific information about the rights of parents or eligible students is needed.

FERPA allows schools to disclose those records, without consent, to the following parties or under the following conditions (34 CFR § 99.31):

School officials with legitimate educational interest;

Other schools to which a student is transferring;

Specified officials for audit or evaluation purposes;

Appropriate parties in connection with financial aid to a student;

Organizations conducting certain studies for or on behalf of the school;

Accrediting organizations;

To comply with a judicial order or lawfully issued subpoena; 

Appropriate officials in cases of health and safety emergencies; and

State and local authorities, within a juvenile justice system, pursuant to specific State law.

Schools may disclose, without consent, "directory" information such as a student's name, address, telephone number, date and place of birth, honors and awards, and dates of attendance. However, schools must tell parents and eligible students about directory information and allow parents and eligible students a reasonable amount of time to request that the school not disclose directory information about them. Schools must notify parents and eligible students annually of their rights under FERPA. The actual means of notification (special letter, inclusion in a PTA bulletin, student handbook, or newspaper article) is left to the discretion of each school.

Section I: 

Purpose of Data Collection Manual

History and Purpose

North Carolina has been implementing Positive Behavior Intervention & Support (PBIS) for a number of years.  There are currently more than 800 public Elementary, Middle, and High Schools as well as Charter Schools implementing PBIS.  There are a variety of data that have been useful in assessing the effectiveness of PBIS at individual schools with a positive impact on teachers, students, and schools.  

In an effort to gain information on the effectiveness of PBIS statewide, North Carolina developed this manual to provide guidance and clarity in order to support statewide data collection.  Improving the data collection process benefits all schools.  It will afford North Carolina a better opportunity to determine the factors that make implementation most effective; thereby, improving the PBIS development process in years to come.  Further, it will allow North Carolina to continue to demonstrate the need for statewide support of PBIS practices.
Manual Organization

This manual is organized into 5 sections: I. Purpose of Data Collection Manual; II. Implementation Data; III. System Level Outcome Data; IV. Small Group and Individual Level Outcome Data; and V. System-Wide Implementation Data.  Each section will provide information about the following: (1) why collecting PBIS data is important, (2) how to collect PBIS data, and (3) what to do with the PBIS data once it has been collected.  Since different data collection methods are used by school systems throughout the state, the manual will provide an array of methods for PBIS data collection.  

This manual is intended to be a reference to meet schools’ and school systems’ needs on a variety of different levels.  Data collection methods are described for schools in advanced stages of implementation that want to collect data at the next level.  At this time, our primary focus is on the data described in sections II and III.  Any data required for the state PBIS recognition program can be found in these two sections.  For more information on the PBIS School Recognition program, please visit:  http://www.ncpublicschools.org/positivebehavior/data/recognition/
The desired outcomes for this manual are as follows:

· To provide schools with clear guidelines for school-wide data collection and submission;
· To give teams the rationale for collecting different types of data to share with staff and community;
· To generate ideas for advanced data collection for individual and small groups of students; and
· To support training efforts on statewide data collection methods.
Section II:

Implementation Data

Implementation Data: 

Rationale

Implementation data is collected to ensure that the implementation of PBIS at any given school is being done with reliability and accuracy.  Ensuring the use of best practices increases the likelihood that the school’s goals regarding PBIS implementation will be met and that students and staff will benefit more quickly from positive changes in school climate and practices.

How Will Collecting PBIS Data Impact Me?

School Administrators: Given the current climate of accountability and best practices, this data will allow schools to feel confident they are implementing Positive Behavior Intervention & Supports in the way it is intended.  PBIS is a federally documented evidence-based program.  Data showing high levels of implementation are clear documentation that a school/school system is on the right path.  

PBIS Teams: This data will allow schools to know how well students and staff are supported as well as enable schools to make targeted changes based on documented needs.

Teacher: This data helps the PBIS team move as quickly and efficiently as possible towards creating a sustainable model for supporting students and staff that are based on a nationally documented program.

Students, Parents and Communities:  Highly accurate implementation will quickly transition schools towards a more positive climate.  In turn, it should increase opportunities for academic success and build positive social environments.

Implementation Data: 

Schedule for Collection

	Month
	Academic Year
	Data
	Who
	Action

	November
	Current

Current
	Implementation Inventory online(Due July 1)

EBS School Survey (baseline)
	PBIS Team

LEA Coordinator School Staff


	Enter online 

LEA Coordinator sets up, all staff complete online

	March-June
	Current
	SET (Due July 1)

-or-

BoQ
	LEA Coordinator


	Enter results 

	April 
	Next

Current
	Future Training Funds Request (Due May 1)

Implementation Inventory online

(Comparison)
	LEA Trainer

PBIS Team


	Send to state consultant

Enter online

	Twice a year
	Current
	Trainer Report (Due February 1 & July 1)

PRC 118 Training Funds Report (Due February 1 & July 1)
	PBIS Trainer
	Send to LEA Coordinator*

	July1
	Current
	Application for Recognition
	
	


·  All forms can be downloaded from the NC PBIS website (http://www.ncpublicschools.org/positivebehavior/)

· School Surveys can be done online through (http://www.pbssurveys.org)

· Information about the SET can be found at (http://pbis.org/tools.htm) and can be entered by PBIS LEA Coordinator or Regional PBIS Coordinator online at pbssurveys.org.
*Note: LEA Coordinators compile all schools information and send to Regional PBIS Coordinator.  If system does not have an LEA Coordinator, schools will send the information directly to their Regional PBIS Coordinator.
 How to Collect: 
Team Implementation Inventory
What and Why: 

This document will help PBIS teams assess current implementation and pinpoint areas for continued work.  It will also allow the team to build an efficient action plan based on areas of need.  It is recommended that teams complete the implementation inventory in the fall, at minimum.  Teams may also choose to complete the inventory again in the spring to track progress during the school year.  

How To:
· From the data requirements page on the NC PBIS website (http://www.ncpublicschools.org/positivebehavior/data/requirements/ ), follow the link to the Team Implementation Inventory
· Follow the directions to enter responses to each question based on the consensus reached by team members.
· Click the submit button to submit your inventory and print a copy for the PBIS team’s records.
How to Collect: 

School Survey (EBS Survey/Self-Assessment)

What and Why: 
This tool allows the PBIS team to gauge the school staff’s and faculty’s view of current behavior practices.  This information allows teams to prioritize action steps based on input from staff.  This increases faculty buy-in when new practices are introduced and increases the effectiveness of those practices.  The most commonly used school-wide survey is the EBS/Self-Assessment Survey.

How to:

· Use the “self-assessment” on the pbssurveys.org website to deploy electronically.

· Contact your LEA or Regional PBIS Coordinator to set up a window of dates to access the survey.

· Coordinator will set up survey dates & access login code for your school.

· Distribute login code to your school staff during the survey dates (along with instructions, see pbssurveys manual if needed).

· After the survey closing date use login code to access survey results.

OR
· Download the EBS survey from the NC PBIS website.  Print paper versions for distribution to school staff.

· Tally answers to determine numbers for “in place”, “partially in place” or “not in place.”

· For each item tally high, medium or low priority numbers.

· Highlight items that are both high or medium priority and are partially or not in place for discussion regarding team’s next steps.

  How to Collect: 

SET (School-wide Evaluation Tool)

What and Why: 

The SET is a research-validated instrument that is designed to assess and evaluate the critical features of school-wide PBIS.  The SET is conducted on site by external parties through administrator, staff and student interviews, observation and a review of related documents.  The SET results in a score that indicates percentage of PBIS school-wide/universal level implementation.  

How to:

· Regional PBIS Coordinators work with LEAs to determine who will conduct the SET.  Regional PBIS Coordinators provide training and support to school systems prior to administering the SET.  LEA Coordinators should contact their PBIS Regional Coordinator to arrange for SET training.  

· If there is no LEA PBIS Coordinator, groups of In-School Coaches can be trained to conduct the SET at neighboring schools.  Coaches should not evaluate their own school.  

· SET results should be entered at www.pbssurveys.org 

How to Collect: 

BoQ (Benchmarks of Quality)

What and Why: 

The BoQ is an instrument designed to assess development and implementation of school-wide PBIS.  The BoQ is completed through the joint efforts of the PBIS school team and the PBIS coach/coordinator.    The BoQ results in a score that indicates percentage of PBIS implementation.  

How to:

· LEA PBIS Coordinators, Coaches, and Trainers should contact their PBIS Regional Coordinator to schedule BoQ training. 

· Once LEA personnel have been trained, they can work with school teams to administer the BoQ.  

· BoQ results should be posted to www.pbssurveys.org 

How to Collect: 

Trainer Report

What and Why: 

This document gives the Regional PBIS Coordinators & the State Consultant information about the number of schools that have been trained in a given year.  Having an accurate statewide total gives DPI powerful information to use for accurate planning of needed staff and resources as well as when advocating for funding and support for PBIS at the state level.

How to:

· Download trainer report from NC PBIS website.

· Document how many schools have completed each module.

· Trainers complete the form twice a year – once for the period from July 1 – December 31, and again for the period of January 1 – June 30.    

· Trainer reports are due by February 1 and July 1, and should be sent electronically to the PBIS Regional Coordinator.

How to Collect: 

Future Training Request Form
What and Why:

This form is collected to determine how many schools will be trained for the following year.  This allows the Section Chief & State PBIS Consultant to determine the need for funding and support.  

How to:

· Download future training form from NC PBIS website, or use the form sent by your PBIS Regional Coordinator.

· In collaboration with LEA leadership, determine the number of schools that are likely to seek PBIS training for the following year. 

·  Assess if other neighboring LEAs will need assistance with training and include these schools on your list.

· The future training request form must be signed by the PBIS trainer and the Exceptional Children Director of the LEA requesting funding support.  

· Mail the signed form to the PBIS State Consultant.  The form must have original signatures and be received by the May 1 deadline.

How to Collect: 

PRC 118 Funding Report
What and Why:

This report is used to show how PBIS training funds have been utilized by PBIS trainers.  This provides accountability for funding and assists in advocating for future financial support for the initiative.  

How to:

· Download PRC 118 funding report from NC PBIS website.

· Indicate the amount of funds spent in each of the categories. 

· Indicate the number of trainings completed.

· Return to PBIS Regional Coordinator with trainer report by February 1 and July 1.

Section III: System Level Outcome Data

System Level Outcome Data: 

Rationale

System Level data is collected to determine how prevention and intervention strategies are impacting the school environment.  By evaluating system level outcomes, schools can assess effectiveness and the need to maintain or change interventions to meet the schools’ needs. 

How Will Collecting System Level Data Impact School?

School Administrators: By evaluating system level outcome data, you can make sure that your school resources are being used most efficiently.  This outcome data will allow schools to make decisions about effectiveness of whole-school practices, and need for change, which will ultimately help to ensure school success both behaviorally and academically.

PBIS Teams: This data will allow you to know what kind of prevention and intervention strategies are needed based on your specific school population.  It will then help you to assess the effectiveness of strategies implemented.

Teachers: This data will help the PBIS Team make accurate decisions about practices to use in the school and classroom based on your specific student population.  By reviewing systems level data outcomes, you can be confident that the strategies used will be monitored for effectiveness and modified as needed to assure the greatest outcomes.

Students, Parents and Communities:  By reviewing system level outcomes, and choosing or modifying prevention and intervention strategies based on the data, school systems can be certain that practices used in schools will best support student behavior and academic success.
System Level Outcome Data: 

Schedule for Collection

	Month
	Academic Year
	Data
	Who
	Action

(internal or External) *

	Collect monthly for team use, share data with full staff at least 4 times a year, summarize annually to compare data from year to year
	Current

Current

Current

Current

Current


	Achievement Data (pg. 19)

Suspension/

Expulsion (pg. 21)

Staff Retention Data (pg. 28)

Climate Surveys (pg. 26)

Special Education Referrals/

Eligibility (pg. 27)
	School Staff

School Staff

School Staff

School Staff

School Staff
	Keep for internal data analysis (I)

Keep for internal data analysis (I)

Keep for internal data analysis (I)

Keep for internal analysis (I)

Keep for internal analysis (I)

	
	Current

Current
	Office Referrals (ODR) Data (pg. 22)

Attendance (pg. 29) 


	School Staff

School Staff
	Send to LEA coordinator (E)

Keep for internal analysis (I)


* For items marked “E”, LEA PBIS Coordinators send system data to the Regional PBIS Coordinator.  If system has no LEA PBIS Coordinator, schools send information directly to Regional PBIS Coordinator.  For items marked with an “I”, LEA Coordinators or school staff should collect and keep this information for internal data review of outcomes.

How to Collect:

Achievement Data

What and Why:

Achievement data refers to academic testing scores.  

How to:

· Contact your school or district Data Operator to collect information on student achievement for your PBIS School.

· On the Achievement Data Spreadsheet, enter the following:

· Reading: 
· Percent of students at level II End-of-Grade Reading achievement.

· Percent of students at level II End-of-Grade Reading achievement, by race.

· Percent of students at level III End-of-Grade Reading achievement.

· Percent of students at level III End-of-Grade Reading achievement, by race.
· Percent of students at level IV End-of-Grade Reading achievement.

· Percent of students at level IV End-of-Grade Reading achievement, by race.

· Mathematics: 
· Percent of students at level II End-of-Grade Mathematics achievement.

· Percent of students at level II End-of-Grade Mathematics achievement, by race.

· Percent of students at level III End-of-Grade Mathematics achievement.

· Percent of students at level III End-of-Grade Mathematics achievement, by race.
· Percent of students at level IV End-of-Grade Mathematics achievement.

· Percent of students at level IV End-of-Grade Mathematics achievement, by race.

How to Collect:
Suspension/Expulsion Data

What and Why

Reduction in suspension and expulsion data reflects the impact of Positive Behavior Intervention & Support.  By showing outcomes of reduced suspension and expulsion, schools can expect to see higher rates of student success.

How to Collect

Suspension and Expulsion Data can be collected from your school or district discipline database.  

· Utilize your school or district discipline database to collect this data, enter suspension and expulsion data for PBIS schools.

· On the Suspension/Expulsion Data Spreadsheet, enter the following information for each school:

· Suspensions and Expulsions by race.

How to Collect: 

Referral Data 

What and Why

Reduction in referral data reflects the impact of Positive Behavior Intervention & Supports.  By showing outcomes of reduced incidents of behavior violation and therefore increased incidents of behavior compliance, schools can expect to see a greater amount of time and focus on academics as well as higher rates of student success.

How to Collect

· Use the School-Wide Information System (SWIS) database

· Use NC WISE

Using School-Wide Information System (SWIS):

What is SWIS?

The School-Wide Information System (SWIS) is a web-based information system designed to help school personnel use office referral data to design school-wide and individual student interventions. The three primary elements of SWIS™ are: 

· an efficient system for gathering information 

· a web-based computer application for data entry and report generation 

· a practical process for using information for decision making 

This system was developed at the University of Oregon (U of O) specifically for schools implementing Positive Behavior Intervention & Support.  In order to utilize SWIS, schools need to enter into a license agreement with the U of O and pay an annual fee.  To learn more about SWIS, please contact your PBIS Regional Coordinator.

How do you get SWIS Summary Reports?

To meet NC data requirements, schools should run the following reports from SWIS:

· Average referrals per day and per month

· Year-end report

· Ethnicity Report (This requires that your ethnicity features are turned on.  If you are having trouble with turning on the ethnicity features, contact your SWIS facilitator).

OR

Using NC Wise Data

What is NC WISE?

NC WISE is utilized in many school systems across North Carolina to track School system incidents.  Many of the categories of data collection within NC WISE are comparable to other discipline data capturing systems.

How do you get NC WISE Summary Reports?

A School site should contact their local Data Systems Administrator and request a ‘data extract’ be sent to the school either monthly or quarterly. This extract would be used to summarize current office discipline referrals.  The extract should contain the following information categories to summarize and analyze the current discipline status:

· School Name

· Student ID numbers

· Referring Teacher

· Incident /Offense Types 

· Outcome/Action Types

· Date/Time of Incidents

· grade of the student(s) referred

· EC status code

· Ethnicity

What should Schools do with the ‘extract‘ once it is received?

The administrator of the school or his/her designee should begin to look at each category of information to analyze implementation outcomes.  Enter the information requested in the Office Discipline Referral Reporting Spreadsheet to access charts to analyze the following information:

· Referrals per 100 students per day per month

· Office referrals by Location

· Referrals by Incident type

· Referrals by Grade Level

· Referrals by ethnicity

Once schools create the Data Summary charts, who should the school share the information with?

The data summaries should be shared with the PBIS Team at the school.  The PBIS Team should determine from the data what interventions are working and which areas of implementation need to be improved.

The PBIS Team should then share the Office Referral Data on a monthly basis with the rest of the faculty.  This will assist the school in increasing “buy in” as well as planning meaningful interventions. 

How to Collect: 

Climate Surveys 

What and Why

Use of School Climate Surveys can help schools gather information on student, staff, and parent perceptions about individual schools.  It is important to get input and support from each of these groups when making decisions affecting the school.

How to Collect

Determine if your school or district utilizes a standard School Climate Survey.  If so, find out how the results are compiled, and who to contact to obtain the information for your PBIS school(s).  If your school or district does not utilize a standard School Climate Survey, the following websites offer research validated surveys:

· School Accreditation Survey (Southern Association of Colleges and Schools)
· North Carolina Teacher Working Conditions Survey
· The Center for the Study School Climate
How to Collect: 

Special Education Referrals and Eligibility 

What and Why

One outcome of Positive Behavior Intervention & Support is to provide quality targeted prevention and intervention strategies to all students in the school.  When Universal Strategies are implemented with fidelity, negative behavior incidents for all students should be reduced as positive behavior incidents increase.  With these outcomes, it should become clearer which students truly need Special Education Services.  

How to Collect Special Education Referrals

School Counselors or whomever is responsible for tracking formal Special Education Referrals, collect data on the number of students referred for special education and the number of students who actually enter into the Exceptional Children’s (EC) program.  Once you collect this information, maintain data to compare on a yearly basis.

How to Collect Eligibility 

· Referrals for Intervention Services (SST, SAP, RtI) can be obtained from your school-based Intervention Facilitator.

· Referrals for Eligibility Determination for Special Education can be obtained from the School Counselor or whoever tracks Special Education referrals.

· Children who qualify for EC or 504 Services can be obtained from your EC Director or the individual who is responsible for EC Services at your school (Ex: EC Facilitator).
How to Collect: 

Staff Retention Data 

What and Why

Staff retention continues to be a challenge in NC schools.  By increasing teacher retention rates, school climates improve. Research has shown that leadership matters.  For example, a statewide survey of North Carolina teachers showed that a collegial environment led by a principal with a strong focus on instruction mattered most in teachers’ decisions on whether or not to stay in the school in which they work (New Teacher Center, 2009).  By examining Teacher retention data, you can determine what steps need to be taken to improve the working environment and support for your faculty and ultimately the quality of instruction for the students at your school. 

How to Collect

Collect data on teacher turnover from your school administrator.  Compare turnover/retention rates from years prior to implementation of Positive Behavior Intervention & Support and year to year after implementation.  

How to Collect: 

Attendance Data 

What and Why

Students need to be at school to learn.  By reviewing attendance data, educators can determine optimal attendance rates and steps to achieve these rates.  This data should be reviewed on a yearly basis to identify any challenges as well as to increase the amount of time students spend in the academic setting.

How to Collect

Attendance data can be collected from your School Administrative Staff.

Section IV: 

Small Group and Individual Level Outcome Data
Small Group and Individual Level Outcome Data:

Rationale

Outcome at the individual level is critical.  The teacher, school and community need a way to assess the effectiveness of interventions with children who are at the highest level of need.  These are the highest stakes of interventions, and thus, the data collection for them is arguably the most critical.  This data has both documentation and intervention benefits as described below.

How Will Collecting This Data Impact the School?

School Administrators:

Outcome data at this level will be useful to schools for a number of reasons.  First, this type of data will help schools document the educational and behavioral progress of at-risk students and small groups.  In addition, this data will help identify which interventions are most effective in working with at-risk students. This information will help both in documenting progresses in your school as well as intervening when the amount of progress is not acceptable.

PBIS Teams:

This is the final phase of the PBIS model.  This data can help teams determine the effectiveness of functional based behavioral supports and address problem areas through a team-based approach. Without this data, children who require the most need are not being serviced appropriately. 

Teachers:

Given the amount of work that it takes to perform intervention work with small groups and individuals, it is critical to know when it is working and when it is not.  This level of data gives you that information.  Schools can spend valuable time on activities that work.  Further, this data is critical in communicating success in the classroom to parents, administrators and, when appropriate, the community.

Students, Parents and Community:
The collection of this data results in a better quality of intervention and thus a higher chance of academic and behavioral success.  This impacts the entire school population by enabling teachers to spend more time on all students when individual student interventions are successful.  There is a wealth of research on the positive impact of academic and social behavior success on general outcomes later.

Small Group and Individual Level Outcome Data: Options 

Direct Behavior Ratings (DBR)

A DBR is a tool that involves a brief rating of student behavior following a specified period of time (e.g. 45-minutes of math group work). The DBR offers a way to quickly collect information about student behavior in the classroom. The DBR can complement information about behavior gathered from other tools (e.g., office discipline referrals, direct observation, behavior rating scales). There are a number of potential effective and evidence-based uses of the DBR, including:
1. To increase communication (teacher-student, home-school).
2. To use as a component of an intervention package, particularly in self-management.
3. To provide “quick” assessment of behaviors, especially those not easily captured by other means.
4. To monitor student behavior over time.
The DBR standard form can be used in most situations.  This form includes two standard target behaviors (disruptive behavior and academically engaged) and an optional behavior that can be filled out by the rater. 

Other Options

Permanent Products

Permanent products are defined as any behavioral data that already exist in the system. Data may include information such as attendance (Mattison, 2004), discipline/suspension rates (Irvin, Tobin, Sprague, Sugai, & Vincent, 2004), homework completion, and existing behavior plan data (e.g., token economy). These types of data are important in that they are often collected in a formative fashion and are a readily available source of data (Chafouleas, Riley-Tillman and Sugai, 2007).  Permanent products are often considered first due to the importance of looking at existing data before exerting substantial effort to “reinvent the wheel” (Riley-Tillman & Chafouleas, 2003; Riley-Tillman, Kalberer, Chafouleas, 2005).  One clear limitation is that permanent products are restricted and often cannot be customized to be used for specific purposes.  If permanent product data is available, it is typically summarized, and displayed in a graphical manner (as with DBR outcome data) (Chafouleas, Riley-Tillman and Sugai, 2007).

Systematic Direct Observation

Systematic direct observation is a method of behavioral assessment that requires a trained observer to identify and operationally define a behavior of interest, use a system of observation in a specific time and place, and then score and summarize the data in a consistent manner (Salvia & Ysseldyke, 2004; Riley-Tillman, Kalberer, Chafouleas, 2005).  This data can be used to further investigate the function of a students’ behavior, evaluate environmental factors associated with behavioral challenges, and/or evaluate the implementation of a given intervention.
Section V: 

 System Wide

Implementation

System-wide Implementation:

District Self-Assessment & Planning
Rationale:

School systems implementing PBIS system-wide should assess the progress of district implementation.  This is not meant to substitute for individual school assessment and action-planning, but to provide an opportunity to assess, plan for, and address district-level implementation issues.  The assessment also provides a broader view of how PBIS implementation is occurring across the system as a whole.  
How to Collect:

The school district PBIS leadership team should complete the NC School System Self-Assessment and Planning Tool:
· Download the district tool at the NC PBIS website
· Complete the tool as a district team.  Identify areas of strength and need.

· Utilize information to formulate a district-wide action plan.  
System-wide Implementation:

Writing an End-of-Year Report

Rationale:

School systems implementing PBIS system-wide may want to summarize their individual school data into a year-end report.  This is not meant to substitute tracking progress on an individual school basis, but to provide a broader view of how PBIS is impacting the system as a whole.  This report should contain summary information for the following data collection areas.

Report Components:

The report should include the following sections:
· Executive summary

· Overview of number of schools implementing (elementary, middle and high)

· Combined SET Scores for each of the seven areas by elementary middle and high

· Combined referral information by elementary, middle and high)

· Average per 100 students per day 

· By Location

· By Problem Behavior

· Combined suspension/expulsion data

· Triangle data and analysis by elementary, middle and high

· Achievement data (PBIS schools compared to non PBIS schools)

· Staff impact data (e.g., retention morale, etc.)
· Special Education Referral and Eligibility Data (aggregate numbers)
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